A theme which runs through this issue is how attitudes to assessment impact on students' learning, teachers' use of assessment data and examiners' approaches to marking. What these articles show are the complex relationships between attitudes to assessment and learning, teaching and examining.
Gavin Brown and Gerrit Hirschfeld address how students' attitudes to assessment can directly affect achievements. Their study of over 3000 New Zealand secondary school students demonstrates how students who view assessment as a means of taking responsibility for their learning (personal accountability) are likely to achieve more than those who see assessment as making schools accountable or as irrelevant.
Melanie Hargreaves, Matt Homer and Bronwen Swinnerton report on pupils' attitudes to assessment in mathematics. Their interest is in gender differences among those 'gifted and talented' pupils who were entered for the UK's World Class Tests. What they show is that, while the performance of girls and boys is similar, stereotypical perceptions of mathematics being a boy's subject leaves girls with lower confidence about their test performances. This has implications for the lower uptake of mathematics at the end of secondary schooling.
Attitudes and motivation are also the theme of the article by Vassilis Barkoukis, Haralambos Tsorbatzoudis, George Grouios and Georgios Sideridis. Their focus is whether the Academic Motivation Scale developed in North America is valid for students in Greece. They tested the concepts of intrinsic motivation, extrinsic motivation and amotivation, and the seven dimensions they generate. They found that these reliably translated to the Greek context, indicating the widespread applicability of these constructs.
It is teachers' attitudes to assessment data that Judy Parr and Helen Timperley address. Their research looks at the use teachers made of assessment data in three New Zealand projects. They found that schools made only limited use of achievement data in evaluating the effectiveness of new resources, with teachers relying on consultation with staff and pupil attitudes to make their decisions. The third project involved improving understanding of assessment data as part of continuing professional development. While this may have improved 'assessment literacy' the authors argue that it must be accompanied by sufficient pedagogical subject knowledge to be able to respond to the data. They conclude 'A teacher has to believe in the utility of evidence as well as have a sense of the principles that guide evidence-informed decision-making. 'On another level, practitioners need to have the skill to draw inferences from the data, and need to understand what it shows' (p. 69). Having achieved this, a teacher will then need the subject knowledge to respond to the information and know how best to teach it to their learners.
How do examiner attitudes and understandings affect their marking? Irenka Suto and Jacqueline Greatorex have investigated this by looking at the cognitive strategies which examiners employ when marking examination scripts. Using 'think aloud' protocols and interviews they studied the extent to which examiners made rapid intuitive responses or more reflective judgements that are more rule-governed and conscious. While there were differences between individual examiners, these were not as substantial as those between subjects and question parts.
The second paper on marking is about automatic electronic essay marking. This may be revealing about our attitudes to a 'non-subjective' technology. What Mark Shermis, Aleksandr Shneyderman and Yigal Attali report on is the role of 'content' in automated essay scoring. Content is interpreted in terms of the extent to which a writer addresses the topic of a prompt. They report some surprising findings here, particularly for those of us who assume that such marking will focus largely on predictable content.
One reason for the popularity of this journal's Country Profiles [see http://www.tandf.co.uk/ journals/pdf/AIEProfiles/pdf] is the reminders they provide that large-scale assessments can take many forms. George Bethell and Karine Harutyunyan's account of assessment and examinations in Armenia provides a fascinating picture of assessment in the former Soviet state. This includes exam questions being announced over the radio, questions selected by lottery and a high-stakes university examination which struggles with corruption and reliability. They also discuss how this is slowly being reformed.
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